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РОДНОЙ ЯЗЫК В МОНОЛИНГВИСТИЧЕСКОЙ И МНОГОЯЗЫЧНОЙ СРЕДЕ
Аннотация
В работе представлен небольшой исследовательский проект, направленный на изучение российских монолингвов в
Москве и турецких билингвов, живущих в Берлине, Германия. Дети исследовались с помощью теста раннего
развития языка (3-е изд.), и, несмотря на определенные ограничения в исследовании, результаты указывают на
интересные тенденции. Российские дети-монолингвы показали лучшие результаты в разделе, посвященному
пониманию текста, чем турецкие билингвы; однако в разделе, тестирующему продуктивные навыки, обе группы
детей имели одинаковые результаты. У всех детей были трудности с пониманием абстрактных терминов,
определенных предлогов, сложных предложений, с пересказом текста или созданием сюжетной истории с помощью
картинок. Билингвизм не является препятствием для развития родного языка, но, похоже, существуют
универсальные факторы, влияющие на процесс освоения языка.
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THE MOTHER TONGUE IN MONOLINGUAL AND MULTILINGUAL CONTEXT
Abstract
The study presents a small research project on Russian monolingual children in Moscow, and Turkish bilingual children
living in Berlin, Germany. The children were examined with using the Test of Early Language Development (3rd ed.), and
despite the limitations of the study, the findings point up interesting tendencies. In the comprehension section of the test, the
Russian monolinguals did much better than the Turkish bilinguals; however, in the section testing production, both groups of
children had the same results. All children had difficulties in acquisition of abstract terms, certain prepositions, complex
sentences and retelling or creating a story narrative from pictures. Bilingualism is not an obstacle for mother tongue
development, but it seems there are universal factors which influence the process of language acquisition.
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between the years spent in kindergarten and the school success
of the children as they move on to primary classes.
The present paper deals with two groups of preschool
children: bilingual Turkish-German children in Berlin,
Germany and monolingual Russian children in Moscow,
Russia. The two groups have the same socio-economic status,
the parents’ educational level is the same, and the family
environments of both groups are similar. The only difference
between the two groups of children is their language
environment: multicultural/multilingual in Germany and
monocultural /monolingual in Russia.
The research question investigated is:
Do the monolingual and multilingual children have a
similar language competence and what specific cultural factors
facilitate the process of mother tongue development?
Methodology
Ten children aged 4-5 , Russian-speaking monolinguals,
from Kindergarten № 215 in southwestern Moscow and ten
children aged 4-5 years, Turkish-German-speaking bilinguals,
from a kindergarten in Wedding in Berlin, Germany were
tested in their mother tongues, Russian and Turkish
respectively utilizing the Test of Early Language Development
(3rd ed.) [6]. The Turkish children in Berlin are also learning
English together with Turkish and German. The Russian
children know and learn only in Russian in the kindergarten.
The Test is comprised of two parts: comprehension and
production. Each child is tested individually. The results were
analyzed with ANOVA.
Results
The data was analyzed by 2-way ANOVA for two
dependent variables separately: total scores on the
Comprehension Test and total scores on the Production Test.
The independent factor is the mother tongue.

ntroduction
It is known from developmental psychology that by
the age of five, children have already fully developed
their language competence and that genetic factors play an
important role in this process [7]. However, another important
factor together with the genetic elements in child early
language development, creating different groups, is the culture
and family environment in which children grow up. In earlier
publications [4, 5], we showed different strategies used by
parents and educators teaching the children their mother
tongue (Romani) or teaching Russian as a second language to
minority children. That research shed light on the importance
of the surrounding culture for the development of children’s
language competence. Family environment, the socioeconomic status of the family, the parental education level,
different activities interacting with children such as oral
children’s folklore, book reading, storytelling, playing with
children are important factors in the process of language
development. Experts researching child language development
[2] discovered a statistical correlation between the educational
status of mothers and the language competence of the children.
The children whose mothers have a higher level of formal
education have higher greater language competence, and
precisely the opposite pertains: children whose mothers have a
lower level of formal school education have a lower degree of
language competence. “Mothers that have a higher level of
education speak with their children longer and more often,
using a broad and more diverse vocabulary…Mothers with
higher education also read to their children more frequently,
and when reading together they include their children in
linguistic interaction” [7:32]. Another important factor for the
linguistic and cognitive development of the children are the
years spent in kindergarten. There is a positive correlation
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children have greater mean total scores 9,9 on this test than the
mean total scores 9,0 of the Turkish children (see Fig. 1). Size
effect is large (Partial eta-squared=0.39).

Comprehension Test
The independent factor mother tongue has a statistically
significant impact on the total scores in the Comprehension
Test as a dependent variable (F = 10,125; p<0,01). Russian
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Fig. 1 – Total scores on Comprehension Test as a function of mother tongue
The impact of the factor Gender on the dependent variable
Comprehension is not statistically significant (F = 0,125;
p>0,05). The interaction between the factors mother tongue
and gender has no statistical significance impact on the
Comprehension section of the test. (F = 1,125; p>0,05). In
other words, by the age of 4-5 the Russian monolingual
children understand more grammatical categories such as:
nouns, verbs, prepositions, adjectives and adverbs than the
Turkish bilingual children.

Production Test
The impact of the factor mother tongue on the total scores
in the Production Test as a dependent variable is not
statistically significant (F = 2,28; p>0,05). There is no
statistically significant impact of the factor Gender on the total
scores in the Production Test as a dependent variable (F =
0,143; p>0,05). The interaction between the factors mother
tongue and gender again has no statistical significance impact
on this dependent variable Production (F = 0,143; p>0,05). The
results are illustrated in the next fig. 2.
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Fig. 2 – Total scores on Production Test as a function of Mother tongue
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to educators, the problem comes from the families, because
most of the parents are young, working full-time and very
often do not have time to play with the children, to read
books in Turkish, to tell fairytales or to learn songs in their
mother tongue in the home environment. Most families use
TV programs, tablets or iPhones in order to keep their
children quiet and occupied.
Yet one lesson per week in the mother tongue of the
children is not enough for developing strong grammatical
skills. The teachers of Turkish as a mother tongue complain
that what the children learn during the lesson they have
already forgotten a week later. The kindergartens do not have
sufficient supportive resource materials - not enough
children’s books in Turkish, there are no textbooks for
kindergarten level in Turkish as a mother tongue, and no
animated children’s films that can help them to develop the
mother tongue.
Conclusion
The research findings here suggest that despite the small
number of children tested in the research, the bilingual and
monolingual children have universal difficulties learning
some grammatical categories such as syntactical structures,
and narrative development abilities such as the retelling of a
story. There is evidence to suggest that some of the
grammatical and pragmatic competences are acquired later in
life and are not yet established by the age of 4-5. Some of the
Russian researchers, such as O.S. Ushakova, [8] and V. I.
Yashina [10], following the ideas of L. Vygotsky, have
developed methodological guidelines for training syntax
acquisition and particularly the narrative competence of the
children by the age of 5.
However, the research evidence suggests that language
acquisition should be treated as an important barometer of
success in complex integrative tasks. Johnston [3] states:
“Fortunately, the research evidence also indicates that it is
possible to accelerate language learning. Even though the
child must be the one to create the abstract patterns from the
language data, we can facilitate this learning (a) by
presenting language examples that are in accord with the
child’s perceptual, social and cognitive resources; and (b) by
choosing learning goals that are in harmony with the common
course of development”.

The results show that both groups have difficulties
producing the complex sentences, retelling a short story or
creating a story based on a series of pictures.
Discussion
Although the study is very limited, conducted with only
10 monolingual children from Russia and 10 bilingual
children from Germany, the results show certain interesting
tendencies. The monolingual Russian children from Moscow
understand the test in their mother tongue (Russian) much
better than the bilingual Turkish children living in Berlin. It
seems the bilingual children do not have problems in
comprehension of vocabulary in their mother tongue
(Turkish), but have some problems in comprehension of
several prepositions, verbs, and complex sentences.
The Production Test shows that there are no statistically
significant differences between the two groups. Both groups
have difficulties in acquiring the abstract terms. For example,
one part of the children in both groups know the names of
different toys (ball, puppet, car) but they do not know the
general term (toys). Some of the bilingual children knew
these terms in German, but not in Turkish. Another problem
for both groups were the construction of complex sentences
and retelling a short story which they hear from the
researcher. By the age of 4-5, the children have to be able to
use complex sentences and to retell a short story. However, it
seems the bilingualism of the children is not a reason for poor
performance in the Test. It seems this is a universal
phenomenon, and the educators in kindergartens and the
families have to pay more attention to this particular part of
grammar of the mother tongue in order to have a welldeveloped grammar by the age of 6. The ability to construct
complex sentences and to create narratives is very important
for the literacy acquisition and development process in the
primary grades.
The Turkish children in Berlin have lessons in their
mother tongue once a week, and lesson once a week in
English. In the kindergarten, the children and the staff are
free to use both Turkish and German in everyday
communication. The present study findings suggest that
learning three languages causes some delay in the
development of the mother tongue but this is a natural
process in the development of bilingual children. According
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