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It is necessary to state that twois a very important number for
the perception, description and interpretation of the world. As L.L.
Conant writes the ideas of oneand two were the first to be formed
(Conant 1931 /I http://www.gutenberg.org/files/16449/16449-
h/16449-h.htm). A person has two eyes, two ears, two hands, two
legs and learns the idea of this number very early both in
ontogenesis and phylogenesis. L.L. Conant supplies the evidence
that the knowledge of numbers revealed by some primitive tribes
did not extend beyond oneand two. The importance of twois also
confirmed by the existence of so-called dual nouns in the
grammatical structure of English and other languages, like trousers,
scissors, scales.

The most frequent cognithemes relevant for the concept of two
are “two of the same kind cannot be in the same space”, “two is
required for some things to happen” “two of the same kind cannot
make one of a different kind”, “two is/is not good”, “two is better
than other numbers (one, three, many)”.

Two sparrows on one ear of corn make an Ill agreement. It
takes two to make a quarrel

The next numbers —threeand seven — are represented in much
fewer proverbs than the first two numbers. A. Dundes states the
existence of the law of three in American English- one of
fundamental laws governing the composition of folk narration
(Dundes :134). Trichotomy could be found in jokes, folk songs,
superstitions, traditional games and Christian texts (lbid : 137-
149). This law of three could be also discovered in British English
as well as other languages, e.g. Russian. In proverbs, however, the
concept of three is not that important.

In 5 proverbs out of 11 we can see the correlation of
trichotomy with folk tales, where there are three magic objects,
three competing characters, three paths to choose from, three
difficult situations on the way to success, etc. The cognitheme
“three matters” can be traced.

Three things are insatiable, priests, monks and the sea.

Three women, three geese, and three frogs make a market.

Three is opposed to two and six.

Three may keep a secret, if two of them are dead. Three helping
one another, bear the burden of six.

Seven found in 12 proverbs is mostly used to denote a long
period of time (the cognitheme “seven is a big number”).

Keep a thing seven years and you will find a use for it. He that
lives not well one year sorrows seven after.

Itisopposedto one, on one hand, and five, six, eight
andeleven , on the other, the latter opposition occurring in the
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proverbs about sleep.

Six hours sleep for a man, seven for a woman, and eight for a
fool.

As far as other numbers are concerned, their representation in
proverbs is very scarce.

Four eyes see more than two.

A man at five may be a fool at fifteen. A stitch in time saves
nine.

One enemy can do more hurt than ten friends can do good.

Nineand ten are mostly associated with a long period of time or
a big number of objects. (Rhyme also plays its role in the above
proverb with nine) Fourhas the latter meaning only in the proverb
above, fiveand six do not take on any other meaning apart from
the precise number they denote.

It is necessary to say some words about the associations
with a long period of time or a large number of objects,
characteristic of seven, nineand ten. In the proverbs they have the
same function as the words “hundred”, “thousand” or “many”.
They denote a large quantity, as a rule in an opposition to a small
quantity, but not necessarily.

As L.L. Conant writes, experiments and observations prove
that people have a very vague idea about big numbers, like 10000,
e.g. (Conant 1931// http://www.gutenberg.org/files/16449/16449-
h/16449-h.htm). Going by this judgement it is possible to suggest
that the idea of the last numbers in the first ten may also become
vague, especially when they are contrasted with small numbers like
one or two. In many cases the exact number, say, tenor seven
could be not so important, the main thing being that it is bigger
than the other small number.

Summing up the conducted analysis it is possible to say the
following. Numbers in proverbs are often opposed to one another,
with bigger numbers taking on the additional meaning of a large
quantity. Oneand twoare by far more widely represented in proverbs
than other numbers, which coincides with the statements of
scholars concerning the importance of these numbers in the
conceptualization and perception of the world. Cognithemes
constituting different concepts of numbers are varied and very
much dependent on the nature of objects being counted.

This paper did not trace the possible connection between the
proverbial usage of numbers and their symbolic meanings in culture.
This could be the subject of a separate investigation. Another
interesting direction of research is seen in the comparison of the
concepts of number in English and Russian proverbs.
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I'adayninna Benepa PamuieBHa

Kangunar gunonornueckux nayk, [ BOY BIIO "bamkupckas akagemMust rocyAapCTBEHHON ciTy>kObI U ynpaBienus npu [Ipesunente PB"
SMOILMOHAJBHBIIA KOMIIOHEHT B MAHU®ECTAIIUU CMBICJIA CJIOB JIETCKHUX ACCOIMALIMI

Annomauusn

Cmamos nocesieHa 603pAaACmHbIM  USMEHEHUAIM cnocoba u()@Hlii)uKal/;MM cnosa ¢ onopozi Ha 4Yy6CMEEHHO-IMOYUOHANIbHbIE U

OYEHOUYHblE NEePeNCUBAHUSL. ACCOUL{(IW!M@HHE IKCnepumernibl }’lpOﬁO()ququ HA pYCCKOM, mamdapCcKom u 6am}(upc;c0M saszvikax 6 4 PA3HbLX
603pACMHbLX epynnax om 4 0o 17 nem. B xo0e ananuza 6vIAGUNUCH KAK KoJluyecmeeHHvle, maK U KadveCmeeHHble USMEHEHUA 6 cnocobe
u()eHmmj)uKauuu cnosa. Pacnosnasanue cnosa u docmyn K €20 3HA4Y€eHUI0 npoxodum no SMOYUOHANbHOM)Y U CEHCOPHOM)Y KaHaladm He
3A6UCUMO OM A3bIKA UCCIEO0BAHUSL.

KaroueBrble cjioBa: aCCOHI/IaTI/IBHbIﬁ OKCHEPUMEHT, 3HAUYCHUEC CJIOBA, BMOHHOHaHLHO'OHeHO‘IHBIﬁ KOMIIOHCHT CJIOBa.
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EMOTIONAL COMPONENT OF THE WORD MEANING MANIFESTATION IN CHILDREN ASSOCIATIONS
Abstract
The article is devoted to age change of word identifying way on the base of feelings, emotions and evaluation. Association experiments
were held in Russian, Tatar and Bashkir languages in 4 different age groups from 4 to17. The materials’ analysis showed growth of this word
identifying way with the increase of years. Qualitative and quantitative changes of the word identifying way are observed. Word recognition
and access to its meaning go through emotional and sensory canals and do not depend on language.
Keywords: emotional and evaluative component of the word, the word meaning, association experiment.
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he human language is interfused with feelings.

Emotions as a form of cognition and reflection of

reality are connected with human needs and are the
basis of the motives for his work. Human’s emotions and feelings
are not aware by him and are not amenable to direct observation
completely. In our research, we faced the responses, in which the
feelings and emotions with different degree are manifested. The
term "emotional yield of the word" first introduced by E.
Myagkova means any manifestation of the individual’s
relationship to what refers to the word perceived or used by him
[2, p.37].

From the linguistic view, emotions are expressed through
language, when the dictionary has a specific class of the so-called
“emotional vocabulary” which is different from the rest of the
neutral words for its value. Psycholinguistic view assumes that the
emotional component is presented in the meaning of all the words
of a language without exception, but it is very difficult to fix this
component, as it "escapes" from the researcher for different
reasons. The result of the constant "creating" the word meaning is
more or less permanent and immediate elements in the structure of
the word meaning that make the process of describing emotional
component even more complicated.

According to A. Zalevskaya, vocabulary units are impossible
without the emotional and evaluative context, and the word’s
ability to save link with different sensitive characteristics denies
the validity of the popular view that semantic units are some
abstract entity, absolutely deprived of emotional and evaluative
nuances which appear in some mysterious way from nowhere due
to the context, situation, etc. [8, p. 8].

Today it is an uncontested fact that cognitive and emotional
processes are inseparable from each other. As S. Rubinshtein
noted, the word is included in a variety of psychical processes
where emotional and intellectual are inseparable, as human
emotions represent the unity of emotional and intellectual, as well
as cognitive processes usually form a unity of intellectual and
emotional [5, p.141].

S. Rubinshtein’s view is shared by A. Zalevskaya, believing
that the word, functioning as a way to access a human single
information  thesaurus, is included in a variety of
psychical processes in which emotional and intellectual are
inseparable [9].

L. Vygotskyi thinks that the isolation of thought from affect
makes impossible the explanation of thinking, because the
deterministic analysis of thinking supposes opening the driving
motives of thought, needs and interests, motives and tendencies
that direct the movement of thought in one or another way [7,
p.14].

Connecting emotions and language, A. Leontiev notes that
emotions can be generalized in communication; a person has not
only individual emotional experience, but also an emotional
experience that he had acquired in the process of communication
of emotions [1, p.260]. Explaining his point of view, the author
points to a distinct ideational nature of emotions, that is the ability
to anticipate situations and events, which have not come yet, and
appear with representing the past or imaginary situations. The
emotions’ most important feature is their ability to generalize and
communicate; therefore, the human’s emotional experience is
much more than his individual experience of feelings; it is also
formed as a result of emotional empathy while communicating
with other people and, in particular, by means of art. The scientist
says that expressing emotions acquires the features of socially
formed and historically changeable “emotional language”, as
numerous ethnographic descriptions and such facts as, for
example, facial gesture poverty that congenitally blind people have
[1, p. 266].

In S. Rubinshtein’s research we also find confirmation of the
emotions’ nature duality, forming during human activity directed
at satisfying his needs; thus, appearing in the human activity,
emotions and needs experienced in the form of emotions, are also
the motivation for activity [6, p. 247].

E. Myagkova considers emotional component of the word to
be inherent part of the psychological structure of the word
meaning. The peculiarity of the emotional component as a unit of
the lexicon the author traces in the complex of feelings associated
with the word that reflects a compound system of human’s

relations to the object of the external/internal world and to himself.
According to the researcher, the main features of the emotional
component of the word meaning will be its integrity, different
level of components’ coherence and social and ethno-cultural
indirectness, as well as individual peculiarity of the information
representation. Thus, every word imbibes a whole complex of
feelings connected with it and involved in the process of word
meaning formation [3, p.92-93]. Besides, the word can capture the
variety of the supporting elements and strategies that provide
access to the linguistic and encyclopedic knowledge and subjective
experience stored in the human’s memory.

To study age dynamics of the word meaning identification
strategies we carried out free association experiments in Tatar and
Bashkir languages in four different age groups of children: the
preschool age (4-6 years), the primary school age (7-10 years), the
secondary school age (11-14 years) and the senior school age (15-
17 years); analyzed and compared the materials of association
experiments with the Russian children of the same age groups,
carried out by T. Rogozhnikova [7, p.101]. It should be noted that
the differentiation of the identification strategies of the word
meaning is relative, since they are closely interrelated and often
combine each other.

The analysis of experimental material showed that, the
number of responses identifying the word meaning based on
emotional and evaluative experience grew with age, and in some
cases even prevailed among all the identification ways in all three
studied languages. The Tatar word-incentive YXUP(GROUND)
served as an example. In the preschool age, the Tatar subjects
identified the word meaning, based on the following emotional
experience: cysix (cold), 3yp (large), myeapax (round), kapa (black
), mamyp (beautiful), muees (smooth). The percentage of responses
with this way of identification was in the pre-school age only 7%
of 100%.

In the primary school age the following responses
appeared: uucma (clean), xapa (black), myaan (native), syews (wet
), uouxanap mamyp (flowers are
beautiful), mamyp (beautiful), neiupax (dirty), syp (large), myean
un (native country), suuen (green), oo (large) and others. The
number of responses increased from 7% to 37%.

In the secondary school age the following words were added
to the above responses:

yyouipeuunet (rich pasture),

myean sx (native land),

au6om (good),

tiompur (round),

myeapak (globe-shaped),

tiomowax (soft),

kakpe (CUrve),

acan usce (soul),

mun (1) — 40% of the responses.

In the senior school age we had the largest number of
responses identifying the word meaning based on emotional and
evaluative experience — 58% of all the responses:

kapa (black),

myeapax (round),

tiompur (round),

3yp (large),

oo (big),

myean sx (Motherland),

xkamot (firm),

myean cup (native land),

xomawl (sandy),

au6om (good),

myean un (native country),

Apreit (Yarkeevo-village),

tiowen (green),

tiomwar (Soft),

yyouipsuunet (rich pasture),

mamyp (beautiful),

sapamkan (my love),

cagnoix (purity),

aunamanst (fertilized),

sapamy (to love).

Moreover, starting from the primary school age the
identification of the word meaning based on emotional and



evaluative experience became the dominant way of acknowledging
the meaning of the word X)KUP(GROUND).

In the Bashkir language, we took the word-incentive KEIIIE
(MAN) as an example. In the pre-school age, the number of
responses received on the word with the way of the word meaning
identification based on emotional and evaluative experience
amounted to 30% of 100%. The following responses
demonstrate emotional and evaluative coloring:

syp (adult),

ozo (adult),

mamyp (beautiful),

skl (§ood),

hatioom (well),

0y¢ (friend),

dy¢map (friends),

tian atiahe (soul),

pobom (robot),

naGap (bad),

vicwin keute (real person (man)),

Annax 6anoahe (God's creature),

xyn (a lot),

axoibl (Clever),

baxem 6apothuinana (happiness to all people).

In the primary school age the percentage of responses
remained the same — 30%, however, the responses became more
abstract and generalized:

haiioam (good),

skl (§ood),

nacap (bad),

mamyp (handsome, beautiful),

cubap (beautiful),

mepe tian (human being),

axolbl (SMart),

tion atiace (soul),

apzam (aid),

nuunocme (personality),

baxemne (happy),

sapama (helshe loves),

rewe unde (people too),

muipoiu (diligent),

oenemne (educated).

In the secondary school age emotional and evaluative
responses increased to 56%, having changed not only
quantitatively, but also qualitatively:

hatibam (good),

saxwel (§ood),

mamyp (beautiful),

nacap (bad),

sman (bad),

tian atiahe (soul),

am kewe (Stranger),

uzeene (holy, kind),

baxemne kewe (happy person),

xopmam (respect),

y3ebesszen keute (OUr person),

mepaoca (different),

bomahena hap 6epehenan aivipoina (all  differ  from  each
other),

nuunocme (personality),

muskape (stubborn),

epadicoanun (Citizen),

kecno (strong),

xyn (a lot),

viuansvichoix (hard to believe),

xyneare (funny, jolly),

sapamkan (loved one),

npocmo kewe (just a person),

anna kynme kewe (Very many people),

muinwic (calm),

oai (rich),

xyarca (host),

apamwipea (to love),

mepe (alive),

muipoiu (careful).

The remarkable thing is that the way of the word meaning
identification based on emotional and evaluative experience was
the dominant way of the identification in the secondary and senior
school ages. In the senior school age responses to the word KEIIIE
(MAN) amounted to 50% and were represented by the following
words:

skl (§ood),

hatibam (good),

hatibamaex, (Some good, something good),

mamyp (beautiful),

woaxec (personality),

tian (soul),

baxemne xewe (happy man),

kewenexne (humane),

nacap (bad),

sakwin kewenap (hostages to fortune),

eymep (life),

hailyanoap da aramapaxmapwi 6yna (there are people, who
even worse than animals),

kawene Kewenexie umen Kypey (to see human being in the
man),

hatibom awnap awnay (to do some good deeds),

hatibom Kewe - tiomeuam (good man is the society),

yean (angry),

ynean (hard-working),

bep3an-6ep (the only one),

o0 bep waxec (a great personality),

tiaw (young),

102aper benemne (clever / those, who know much),

mepe (alive),

susn (harm, damage),

xucne (emotional).

Thus, the examples given above clearly illustrate
psycholinguistic concept of A. Zalevskaya, considering the
identification of the word meaning as a complete set of processes
running in human’s verbal and cogitative activity, the product of
which is the subjective knowledge experience linked with the word
in a human’s unified information base, taking into account the
emotional and evaluative nuances in the interaction of the
conscious and the unconscious, verbalized and beyond
verbalization.
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